The IELTS exams attract numerous candidates globally and are considered high-stakes exams due to the impact the results can have on the candidates. The need therefore for goal-oriented guidance is crucial. Unfortunately, this preparation is based on teachers' intuition on what is common and appropriate. This paper describes the typical lexicogrammatical features of Reports based on objective quantitative evidence. The WriMA (Writing Model Answers) corpus consists of model writings from preparation material. The DataReports sub-corpus used in this study consists of 100 texts, 16.828 tokens and is POS (Parts of Speech) tagged. The extraction of keywords and recurring patterns is combined with an interpretation of their functional role in the specific context. This analysis arms teachers with knowledge of specific words, word classes and combinations used by experienced writers in order to achieve genrespecific trends usually described in vague terms such as impersonal stance or factual language.
Introduction
This study investigates second language writing in the context of international language proficiency exams. Inferences drawn about test-takers' language abilities based on the scores from such assessments may result in high-stakes decisions such as university admission, graduation, citizenship and immigration or access to jobs and promotion in professional contexts. Viewing time and word constraints as well as anxiety levels as aspects that can affect response (Ferris, 2008; Gebril & Plakans, 2015; Hamp -Lyons, 1991) this study differentiates writing in testing conditions from writing in classrooms or at home.
Even though the exam tasks require sufficient knowledge and preparation knowledge of genres seems to be implicit. Teaching material seems to lack important genre and register advice or provide information which is unclear and confusing. According to different course books several characteristics should or should not be included in various text types. Reppen (2002: 321) describes the situation: "For the L2 student, many writing conventions will remain a mystery unless teachers are able to bring these forms and patterns of language use to conscious awareness". Fighting against the time lag observed in the incorporation of applied linguistics findings into educational material (Burton, 2012; Littlejohn, 1992; McCarthy & O'Keefe, 2010; Sampson, 2013) and the 'hidden curriculum' concerning genre requirements (Devit et al. 2004; Nesi & Gardner, 2012; Rothery, 1985) , this study aims to raise awareness in English language testing contexts. It provides a thorough description of the IELTS academic (International English Language Testing System) task 1, commonly referred to as a report in preparation material. It identifies the typical lexicogrammatical features and explains how these features serve the main purpose of the genre in an attempt to clear up areas which remain vague and offer practical help to material writers, teachers and learners.
Methodology
The WriMA corpus (Melissourgou & Frantzi, 2015a) , is a pedagogical genre-based corpus consisting of writing model answers from published course books and educational websites specifically targeting international English exams. It has been created especially for the study of various genres in this context. It consists of 1151 texts (253.025 tokens) coming from 93 different sources.
The Data Report sub-corpus (16.828 tokens, 100 texts) consists of model answers targeting the highest score in IELTS exams. It is POS (Part-Of-Speech) tagged with TagAnt 1.1.2 (Anthony, 2014) , relating words to their grammatical class, and manually annotated for specific categories such as text and paragraph borders, headings and sub-headings, greetings (in letters) and proper nouns (human and location names). The first three elements were chosen for their contribution to the special structure and layout of specific genres. By grouping proper names (substituting proper names with <name>), it is possible to count the occurrence of these categories as a group and notice significant use or lack of use in a genre without specific names coming up as key vocabulary in a genre. Although this manual tagging has been time-consuming, it can significantly contribute towards a detailed description of a genre. The corpus metadata includes information on the prompt, the targeted examination, the CEFR level and the source.
WordSmith Tools v. 6 software (Scott, 2015) is used for the analysis of the corpus. Key linguistic features are presented quantitatively. Following a discourse analytical approach these features are then investigated for their functional role looking at the ways writers manipulate them to realise the main purpose, the rhetorical moves and the stylistic conventions of the genre. In this view, the schematic structure is linked to the main purpose but also linked to the specific register.
Keywords are the basis for this analysis. In corpus studies, keywords are those whose frequency is statistically significant, when compared to a reference corpus (Baker, 2004; Scott & Tribble, 2006) . This means that compared to a much larger corpus, usually a general one, positive keywords are significantly more frequent in the corpus we are interested in. The whole WriMA corpus has been used as a reference corpus for the extraction of keywords. The process of contrasting one genre to the rest of the genres in the same context allows even the slightest difference between similar genres to be revealed.
Keyword lists provided in this study, include information about the frequency of each word in the specific sub-corpus as opposed to its frequency in the whole WriMA corpus. This contrast leads to the 'keyness score' which shows the strength of the relation between specific words and genres. The number of texts each word occurred in is also provided. Negative keywords are presented with their own 'keyness scores' as they indicate what is rare or unusual in the genre at hand.
Another aspect that is taken into consideration during the analysis is the extent to which the words with high frequencies recur consistently in a range of texts. This function, termed 'range' by Nation (2006), comes automatically with any word list in WordSmith Tools software. It may happen, for a word to occur frequently but to appear in two or three texts in the corpus. This means that it has been topic-dependent, strictly linked to the subject discussed, but cannot be regarded as characteristic of the genre.
Viewing concordance lines, we also investigate collocation, that is, words in the neighbourhood of the search word. This allows for a more comprehensive view instead of the study of decontextualized words. This way, the role of frequent multi-word clusters used in this context is interpreted and linked to specific rhetorical stages.
The overall structure of a text is a fundamental factor in its readability and potential to communicate and can be one of the characteristic conventions of generic types. Wherever such features are recurring, their function is investigated. Associating these structural elements and lexicogrammatical features with basic generic functions makes novice writers understand not only the typical features of this genre but also the reasons they are typical. Words and phrases are chosen because "they are particularly well-suited to the purposes and situational context of the register" (Biber, 2012: 192) .
Results
Tasks of this kind usually ask the writers to summarise the information provided selecting and reporting only the key points. Writers also need to understand where a comparison is useful in presenting this information. When the second stage begins with the overall trend and then moves to main features this is not repeated at the conclusion. When the writer starts presenting the main features the text usually ends with a presentation of the overall trend.
Topics refer to social issues and tendencies of general interest which are measurable. 'Money spent / income', 'travelling habits', 'electricity or water consumption', 'crime / punishment', 'unemployment rates' are some examples. The information provided requires a basic worldview on the part of the reader and some knowledge on reading tables and graphs and therefore it is not appropriate for very young people. However, there seems no requirement of pre-existing specialised or scientific knowledge for the reader to be able to comprehend the information offered.
Concerning the type of data, the prompts show a preference for bar charts (25%) and diagrams (22%). Figure 1 shows the type of data in the prompts of the Reports in this sub-corpus. Tables, pies and lines are equally represented with 10% each while only 3% of the prompts involve a map. Twenty per cent of the prompts involve a combination of data types. Sometimes there are more than two variables to be compared raising the complexity level of the task. For example, presenting 'the electricity consumption of two countries in a year', is less complicated than 'the hours worked and the stress levels of workers in eight different countries' or 'the production of fruit and vegetables in 27 countries of the European union'. Considering the limited size of the text asked, the candidates need to carefully select and group factors according to similarities. Information refers to specific facts and the definite article is a keyword with a high 'keyness score' (table 1) . 'The' occurs in several formulaic expressions. Figure 2 shows the most frequent collocates of 'the'. It is often preceded by the prepositions 'in' and 'to' and introduces specific locations and numbers. In table 2 the most frequent 3-word clusters including 'the' are presented. The presentation of information in these Reports is specific and factual. Sometimes approximation is preferred over specific numbers possibly for variation in the language of the text or in order to show the ability to interpret and explain a graph without copying the exact information provided. The prepositions 'over' and 'under' are often preceded by 'just' to present round numbers or percentages (e.g. 70% instead of 69,1%) as seen in figure   3 . The numbers show the frequency of use for the specific collocate of 'just'. As shown in the examples that follow, 'to' usually indicates the change of the numbers whereas 'at' shows the end of the change. In these cases, 'at' is preceded by 'finish', 'remain' or 'stood'. Subjective quantification however, is avoided. The words 'some' and 'many' are negative keywords as can be seen in table 3. at (11) over (25) to (10) under ( Participles (e.g. 'the given bar graph', 'the information shown', 'the minutes spent') and nominalisation (e.g. 'expenditure', 'consumption', 'production'), are used by writers in order to create dense and meaningful sentences. The use of agentless passive voice adds a distant tone in the text.
E.g. The greatest increase can be observed in the total number of people coming from <location>.
The rarity of personal pronouns and other stance markers such as modals or attitude adverbs
shows that writers avoid evaluation or any expression of personal views.
It is necessary to say that although the previous findings are well spread across the corpus, a small number of elements constantly emerged only or especially in reports that referred to a procedure. These task types illustrate a process or a sequence of stages (e.g. 'the carbon cycle', 'how solar panels provide electricity', 'waste paper recycling') and the language used can be slightly different. Numbers, past simple verbs or the comparison element are not key features here and may not be seen at all throughout the texts. This is a kind of less typical reports mostly based on diagrams, flow charts or pictures, where ordering and sequencing is necessary and there is more need for explanation based on detailed description rather than quantification.
Implications for teaching and assessment
Students need practice in reading visual information especially in bar charts and diagrams as these seem to be more frequent. This skill involves the ability to assess the information provided and identify the overall trend rather fast. They need to understand that factual language involves specific, measurable information described in numbers, fractions, percentages or even approximations but leaves no room for subjective evaluations of quantity.
Specificity means referring to particular people or groups of people, locations, objects or events using the definite article. Students need to be able to use past simple tense extensively during the second and third rhetorical stage/move and set events in time using prepositions and patterns with specific hours/days/months/years. Practice on verbs indicating change, adverbs
showing the degree of this change and the comparative form of adjectives expressing quantity and size is also required.
Adding and contrasting connectors are necessary in order to add new information and contrast it to previously mentioned facts. The need to explain the causes or effects of these facts is not required and candidates need to be careful with causal/consequential connectors. In contrast to reports in other exams where evaluation is specifically required (Melissourgou 2015b:37,44) , personal opinion or any expression of stance have no place here. There is no need to engage the reader; factual evidence needs to be convincing enough in this genre. Students need to be aware that the first and second personal pronoun, modal verbs as well as adjectives and adverbs expressing subjective evaluations are rare in these reports. Sentences need to be dense in information and activities on nominalisation techniques can greatly assist novice writers in doing so. When writers use nouns instead of verbs the style becomes more impersonal and objective as there are less pronouns. Meaning is more condensed as this allows other verbs to be included in the sentences. Students also need to understand the difference between reports on procedures and the rest of the reports in this type of task. Results show that the language used is different and that some key features of mainstream reports are not typical features in the description of procedures.
Findings such as these offer precise information for the explicit teaching of genres.
Additionally, these findings can aid both everyday classroom assessment and formal assessment in testing contexts. Awareness of the typical features of genres in this context can lead to faster and less subjective evaluations of the learners' work. Even carefully constructed and well-researched rating scales can be too general. There is lack of definable and measurable criteria to assist the raters' work. Consiousness about what should be sought for during assessment can also improve feedback offering students specific advice for each genre/task type.
